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Educational policies are often invoked as good instruments for reduc

Income inequality. Do we possess strong em

encal 2vid

We know that some reforms (for example increase in compulsory ed
Increase schooling, with heterogeneous impact among genders and

for abilities.

However unobservable ability and/or sorting of individuals makes it c
obtairreliable measure of the causal impact of educational policies.

Educational policies are difficult to measure, since they capture an
Institutional change, which can be more qualitative than quantitative.
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Table 3
Quantile Effects When Lducation is Treated as Ixogenous
(Sample size: 18,328) By gender (9,936 males and 8,392 females)

7=10.10 7= 10.30 7 = 0.50 7= 0.70 T =10.90
Males 0,019 0.026%#* 0.033%#* 0.035%#* 0.039%%*

(0.002) (0.001) (0.001) (0.001) (0.002)
Females 0.027%%* 0.037%** 0.043%** 0.050%** 0.051 *#*

(0.003) (0.001) (0.001) (0.001) (0.002)

Note. Each regression included a constant, country dummies, ¢, qz and their interaction with country dum-
mies, survey dummies, age, age squared, the lagged country specific unemployment rate and GDP per capita,
the country and gender specific labour force participation rate at the estimated time of labour market entry,
the country specific GDP per head and unemployment rate at the age affected by the country specific reform.
Details on these coefficients are available from the authors upon request. T denotes the quantile of the
distribution of wages. Three stars, two stars and one star for statistically significant coefficients at the 1%, 5%
and 10% confidence level. Robust standard errors are shown in parentheses.

Table 4
First Stage Lffect of ycomp on s (Sample size: 18,328)

Males 1, = 0.10 1, = 0.30 1, = 0.50 7, = 0.70 7, = 0.90
Coeff. (s.e.) (). 354 0.056%=* 0.120%=* 0.078%= 0.026
(0.007) (0.012) (0.006) (0.035) (0.071)
F-test (p-value) 2146.6 19.1 307.6 4.86 0.13
(0.000) (0.000) (0.000) (.027) (0.714)
Females T, = 0.10 T, = 0.30 T, = 0.50 T, = 0.70 T, = 0.90
Coeff. (s.e.) 0.416%** (.2 84 %% 0.07 2% (.219%#* 0.1 35 %=
(0.016) (0.020) (0.007) (0.029) (0.065)
F-test (p-value) 643.8 195.4 88.7 57.4 4.26
(0.000) (0.000) (0.000) (0.000) (0.039)

Note. See Table 3. 1, denotes the quantile of the distribution of ability.
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But educational reforms can work in difietesftthe ability distribution.

Reforms extending-pnenary schooling and/or expanding the access
education (via raise in leaving age for compulsory education or in
tracking age, removing barriers to university admissions) and/or
Increasing teacheabhfications exhibit positive correlation with
average years of education in the population and negative one with
Inequality and intergenerational persisegneabel these reforms
asinclusive

Inclusive policies
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Reforms increasing school autonomy and acgoamtabllibs

university autonomy are also positively correlated with mean
educational attainment, but also with inequality and persistence.
Similar properties are also associated to reforms related to financial
support to university studenésidéntyf these reforms sedective

Selective policies
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Human capitambodieboth quantity (formal schooling, certification) an
guality (competencdisdensionsaising one does not necessarily implie
raising thether. The two are correlated but which is exogenous ?




